SESSION  1

Elaine Enarson

Course Title:
A Social Vulnerability Approach to Disasters

Session 1:  Thinking About Disasters: Course Overview         

Time: 1 hour

Objectives:
At the conclusion of this session, the students should be able to:
Objective 1.1
Relate this course to the emergency management curriculum 

Objective 1.2
Identify and emphasize the significance of diverse perspectives in 
                     the classroom

Objective 1.3
Identify course goals, objectives, structure, and process 

Scope:

These remarks frame the first session of the course and should be adapted by the instructor as desired or necessary depending on the institution and student body. Students are introduced to the backgrounds and interests of the instructor and other students. The majority of class time is reserved for detailed discussion of the draft syllabus provided for the instructor’s consideration. 
Suggested Readings:  

No assigned student readings. 

Optional reading by the instructor of “Eyes Wide Open,” available on-line at http://training.fema.gov/EMIWeb/edu/highpapers.asp. See Supplemental Considerations. 
The instructor should review all recommended instructor readings and secure the latest edition of the assigned text.

General Requirements:  

Copy and distribute Session 1 Handout A [“Eyes Wide Open” student essay] 

Copy and distribute Session 1 Handout B [Syllabus, after revision by instructor] 

Objective 1.1
 Relate this course to the emergency management curriculum

Requirements: 

The instructor should review the FEMA Higher Education Project website (http://training.fema.gov/EMIWeb/edu/) and may wish to download and distribute copies of the project brochure (http://training.fema.gov/EMIWeb/edu/brochure.htm).

Alternatively, the most recent list of all Higher Education Project courses available could be printed and distributed to demonstrate the breadth of the field.  The most recent list of postsecondary programs and degrees could be printed and distributed to demonstrate the growth of intellectual work in this area.


Keep this part of the discussion brief (10-15 minutes) and advise students that they will be returning to these topics shortly.   

Remarks: 

I.   Why is a professional approach needed in modern emergency management? 


A. FEMA statement on the need for professionalization 


“We believe that in the future more and more emergency managers in government as well as in business and industry will come to the job with college education that includes a degree in emergency management. We also believe that in order to build disaster resistant and resilient communities a broad range of college students and professionals need courses that introduce them to hazards, disasters, and what to do about them.” (http://training.fema.gov/EMIWeb/edu/)


B. Trends increasing the need for professionalization
1.  Increasing demands for specialized knowledge and skills generally

2.  Increasing risks and vulnerabilities of modern US society

3.  Increasing demand for well-rounded individuals with interdisciplinary and cross-hazard approaches

C. 
Increasing employment opportunities for educated emergency managers, both in the private sector and in government at all levels

 II.  How is the field developing?


A. Growth in US curriculum
1. Refer to hazards, disasters and emergency management courses now taught in US institutions: (http://training.fema.gov/EMIWeb/cgi-shl/college/User.cfm)

2. Refer to FEMA on-line courses now developed or under development (brochure or on-line)


B. Growth in US higher education certificates, majors, and degree programs
1. Refer to list on FEMA Higher Education Project website 

2. Note doctoral level programs now available (George Washington, Georgia State, Oklahoma State, Texas A & M, and the University of Delaware, all described on the FEMA website) 

C.  Growth in international emergency management training and higher education. Refer to list on Natural Hazards Center website: (www.colorado.edu/hazards)
III.  Why study social vulnerability?


A.  Shifting paradigm from preparedness and relief to mitigation and 
prevention

B.  Increasing demand for more attention to differences among Americans in 
capacities and needs based on disaster experiences in the 1990s [e.g. Northridge and Loma Prieta quakes, Hurricane Andrew, Midwest flooding]

C.
Intellectual shifts in the social sciences toward intersectional and holistic frameworks integrating race, class, and gender analysis
       D.   Increasing population diversity and related demographic trends which  

       increase vulnerability


E. Increasing levels of vulnerability in the US (social, physical, technological)


F.  Increasing material costs of US disasters

  IV. How does this course relate to others in the new emergency management             

        curriculum? 

A.   Review courses within your school’s hazards, disaster, and emergency      
management offerings

1. What gaps are present in the existing curriculum? 

2. What does the study of social vulnerability contribute?  

B.  Review current list of degree programs, certificates, and other courses of study at US higher education institutions
       C.  For  discussion: 

1. What relevant courses are offered on this campus? Which have you taken? 

2. What other courses touch on concerns relevant to disasters and emergency management?   

Objective 1.2
 Identify diverse backgrounds and perspectives in the classroom

Requirements:

Facilitate round-robin self-introductions or pair the students off to “interview” one another about their interests and background and then have them introduce each other to the class in pairs.  Respect students’ choice not to volunteer personal information; discourage overly personal accounts of experiences in disasters or emergencies.

Bring to class copies of press clippings or other media accounts of recent relevant events, e.g. descriptions of environmental hazards, reports from relief agencies, profiles or data concerning people highly vulnerable to disasters, media accounts of people organizing against hazards or protesting disaster relief policies, etc. Use these as the basis for the sensitizing discussion below. 

Consider printing and copying for distribution the first-person story of an aspiring emergency manager currently enrolled at Arkansas Tech (Session 1 Handout A). This  could be read aloud in class to generate discussion about student goals: http://training.fema.gov/EMIWeb/edu/highpapers.asp.
Keep this discussion brief (15-20 minutes) to reserve time for review of the syllabus.

Remarks:

I.  Identify and emphasize the significance of diverse interests and background in the classroom


A. Instructor’s interest and background 

1.  Brief personal and academic introduction

· Why do you study disasters? What have you learned? What do you as a scholar/practitioner want to know and why?

· How do your discipline and your personal background  shape your approach to the course? 


B. Student interests and backgrounds

1. Brief personal and academic self-introductions to the group as a whole

· Why I took this class/What I want to learn

· How this class relates to my employment and studies 

C. Optional in-class reading by the instructor of “Eyes Wide Open,” one student’s story [http://training.fema.gov/EMIWeb/edu/highpapers.asp].
II. Initiate a brief sensitizing discussion of disasters in society 


A. Conduct a brief student discussion using guiding questions such as:

1.   What does “disaster” mean to you? How do you think the public understands the term “natural” disaster?

2. 
How vulnerable do you think you are to disasters? What makes you unsafe on a daily basis? What makes you safer?
3. 
Have you ever been affected personally by what you would call a disaster? Have you ever responded professionally? 

4. 
Do you think social groups are generally affected equally by disasters or differently? Think of a recent disaster and explain your ideas.  


B.  Use news clippings or current events you gathered to introduce key questions and concepts
1.  What is a disaster? What is a hazard?

2.  What is meant by disaster mitigation? By disaster prevention?

3.  Who is vulnerable and why? What resources do different people have in disasters?
4.  How are disasters and development related?

5.  What is meant by the disaster cycle? Why do some prefer the concept disaster process? 
6.  What are the characteristics of a disaster resilient community?

C. What do you think the most common media misconceptions are about people’s disaster experiences and vulnerabilities to hazards?

D.
Draw on this open discussion to summarize a few of the obvious differences among student points of view
1. Differences apparent in the classroom on the first day may well include:

· Life experience and personal living conditions 

· Personal experiences regarding hazards and disasters

· Ethnicity and social location in society

· Employment history 

· Educational background, prior emergency management coursework and/or experience

· Regional/national/ international perspectives 

2. Emphasize the positive value of divergent backgrounds and perspectives

Objective 1.3
 Identify course goals, objectives, structure, and process 

Requirements: 

Copy and distribute the revised syllabus (Session Handout 1 B).

Remarks:

  I.  Review in detail each section of the syllabus with particular attention to expectations and modes of evaluation

II. 
Explain your pedagogical approach and its implications for you and the students, e.g. present and discuss ground rules for classroom interaction

III.   Emphasize the expectations implicit in the syllabus for 

A. Independent research and analysis 

B. Collaborative work, e.g. on vulnerability mapping exercise 

C. Computer-based information searches

D. Community projects 

 IV.
Student questions and general discussion of the syllabus
SESSION  1 HANDOUT A
With Eyes Wide Open

Lorrie King

International Emergency Management Student Association Member

Arkansas Tech University

Emergency Administration and Management

I am sitting in Psychology of Adjustment.  It is Saturday morning and we are the only class in Witherspoon Building.  I left my house at 8:00am so that I would have plenty of time for the 45 mile drive and be in my seat by 9:00.  I am a dedicated and highly unusual student.  Well…not really.  As much as I would like to give you the impression that I am above average what I described is actually pretty normal for an emergency management student.  The student population comprising the emergency management field is without a doubt a breed apart, in fact we are a new breed altogether.  

Emergency management students are often as not considered non-traditional.  That is, we are not fresh out of high school.  Many of us have been out in the world and had a taste of real work.  A large percentage of students have stumbled into emergency management quite by accident.  They might have volunteered for a fire department, worked with the Red Cross, or like myself had the safety job at a local factory fall into their lap.  I can say from experience that it is a great thing to finally find your place in life.  And once the emergency management bug bites you, there is no turning back.  When I finally figured out that I found a job I love doing, and there was a degree program geared toward that job, it was as if a light had come on in a dark room.  

When I graduated high school in 1989, I could not have chosen Emergency Administration and Management (EAM) as my major.  Fortunately for all of the other EAM students and myself that opportunity now exists.  Most of the EAM classes are tailored towards those folks who are already out there scraping by in the real world.  Night classes, weekend classes, and you have to love them, Internet classes.  Like many of my colleagues, I have pursued my EAM degree while holding down a full-time 45 plus hour a week job.  I cannot stress enough that this is pretty much normal for those of us in the program.  We study, work, go to school, and for fun we squeeze in as many hands on training sessions as possible.

What does this mean for you as an emergency manager in the field?  No longer do you have to search vainly for that person your staff desperately needs.  No longer do you have to wade through pools of untrained candidates knowing full well that you will have to spend countless hours of your own time training, teaching, and hoping once you have pounded some knowledge into them they will stick with the field.  

You have before you an elite order of students that understand the intricacies of emergency management.  We cut our freshmen teeth on mitigation, planning, response and recovery. We have portfolios stuffed with Red Cross, FEMA, Department of Labor, and OSHA certificates.  We have spent time in the emergency management field fulfilling internships.  The emergency management students are custom prepped for you.  We are eager to join the ranks of emergency managers after much thought, conscious decision, and a lot of very hard work.  We know how to make sacrifices and achieve goals.  The graduates are red-hot, fired-up, and we know what we are getting into.  We have been trained and educated.  We have experienced trial by fire if you will. 

So as I sit here on a Saturday morning learning about psychology and mentally applying it to what I know about emergency management, we can both rest easier.  I know that you are out there and you need me.  And you know that finally, we are here.  We are reading the books you have written and following the road you have paved.  We are learning from the trials you have lived through.  We know without a doubt what we are getting into and we are eager.  We are ready to jump in with eyes wide open.  

Source: http://training.fema.gov/EMIWeb/edu/highpapers.asp
SESSION 1 HANDOUT B

Sample Syllabus
A Social Vulnerability Approach To Disasters

Name, contact information, office hours:  [For completion by instructor]
Course goals:

This course introduces students to an approach to understanding hazards and disasters grounded in social vulnerability analysis. Using a multi-disciplinary approach, we will examine historical, geographical, social, and cultural factors and conditions that put people differentially at risk before, during, and after disasters. In particular, the course will focus on global, national, regional, and local patterns of development. Drawing on current theory and research, field studies, class activities, and life experiences, students will explore how vulnerable social groups are affected by and cope with hazardous conditions and events, and strategies for community-based mitigation engaging those most at risk.

Student learning objectives:

· Understand how social vulnerability differs from traditional approaches to disasters and emergency management;
· Identify root causes of social vulnerability, which tend to place some groups more at risk;

· Assess specific life chances and conditions arising from global, regional, national, and local patterns of development;

· Assess the determinants of structural and situational social vulnerability in particular places, times, and social contexts;

· Assess intersecting patterns of social vulnerability in diverse contexts;

· Identify characteristics of a disaster-resilient neighborhood or community;

· Identify and critically assess a variety of types and sources of data for assessing social vulnerability;

· Conduct local social vulnerability analysis incorporating the capacity and resources as well as the needs of highly vulnerable groups;

· Apply knowledge gained through vulnerability analysis to develop a community-based action plan increasing resilience;

· Identify parameters, constraints, and opportunities that promote or limit strategies for addressing vulnerability.

· Work effectively and equitably with highly vulnerable social groups.

Course structure and process:

We will cover the course material through lecture, small group discussion, panel discussions, and student presentations. Community representatives will join us on a number of occasions and, in the last third of the course, you will work in small groups to analyze community vulnerability and share your findings with the class. 

As we move rapidly through a complex literature, it is vital that you attend class regularly and that we use our class time carefully. Your active and informed participation is essential, and will be reflected in your final grade. Independent and thoughtful work is expected of each student. 

Grading policy, student interaction/late work, etc.  [For completion by instructor]
Evaluation: [For revision by instructor]
Final grades will be based on:

1. Class attendance  (5%)

2. Class participation  (5%) 

3. Short papers or writing assignments (15%) 

4. Timely, complete, and thoughtful homework assignments (25%)

5. Community research project, based on guidelines made available in class (25%)

6. In-class final exam based on multiple choice, short answer, and essay questions (25%)

Readings: 

The primary text is At Risk: Natural Hazards, People’s Vulnerability, and Disasters by Piers Blaikie, Terry Cannon, Ian Davis, and Ben Davis (Routledge, 1st  edition, 1994). 

In addition, students may purchase a reading packet of photocopied assigned articles. The packet will be available at [ local bookstore] .


Students will also be responsible for occasional readings based on library and/or internet searches. 

TOPICAL READING ASSIGNMENTS

I. Course Overview

Session 1: Thinking About Disasters: Course Overview



No assigned readings

II. Introduction To The Social Vulnerability Paradigm

Session 2:  Development of vulnerability analysis 

Piers Blaikie et al. 1994. Pp.  9-10, 21-29 in At Risk.  

Ian Burton, Robert Kates, and Gilbert White. 1978. Pp. 81-90 in The Environment as Hazard.  New York: Oxford University Press.

Anders Wikjman and Lloyd Timberlake. 1984. Pp. 11-17 in Natural Disasters: Acts of God or Acts of Man? London: Earthscan. 

Ted Steinberg.  2000. Pp.  xv-xxiii, 3-24, and  47-68 in Acts of God: The Unnatural History of Natural Disaster in America. New York: Oxford University Press.  

Session 3:  World views, values, and political dimensions 

Blaikie, Piers et al. 1994. Pp. 3-10 in At Risk.

Bullard, Robert. 1994. “Environmental Justice for All.” Pp. 3-22 in Unequal Protection: Environmental Justice and Communities of Color.  San Francisco: Sierra Club.

Church World Service Emergency Response Program, “Spiritual Care: Bringing God’s Peace to Disaster” http://www.cwserp.org/training/spcare/spcare.php .

McConnan, Isobel (ed.). 2000. “The Humanitarian Charter.” Pp. 6-9 in Humanitarian Charter and Minimum Standards in Disaster Response.  Geneva: The Sphere Project. [Distributed by Oxfam UK: www.sphereproject.org]

Wisner, Ben.  “Managing Disasters: What the United Nations is Doing; What it Can Do”.  United Nations Chronicle 37,4 (Dec., 2000-Feb., 2001): 6-9. Available online:

 [  http://www.un.org/Pubs/chronicle/2000/issue4/0400p6_2.htm   ]

Yelvington, K.A. 1997. “Coping in a Temporary Way: The Tent Cities.” Pp.  92-115 in W. G. Peacock, B. H. Morrow, and H. Gladwin (eds.), Hurricane Andrew: Ethnicity, Gender, and the Sociology of Disasters. London: Routledge. 

III. The Social Construction Of Disasters 

Root Causes Of Disasters  

Session 4:  Historical root causes  

Blaikie, Piers et al. 1994.  Pp. 174-181 (“Box 8.2:  The Mexico City earthquake, 19 September 1985,”) in At Risk.

Steinberg, Ted.  2000. Pp. 47-68 (Chapter 3, “Do-It-Yourself Deathscape”) in Acts of God.

Steinberg, Ted.  2000.  Pp. 79-96 (Chapter 4, “Building for Apocalypse”) in Acts of God. 
Rubin, C. and Tanall, I. 2001.  “Disaster Time Line: Selected Milestone Events and U.S. Outcomes (1965-2001).” http://www.disaster-timeline.com/images/dtl_ver2.pdf 

Session 5:  Technological and human-induced causes 

Cutter, S.L. 1993. Pp. 1-9 (Chapter 1, “The Nature and Character of Technological Hazards”) in Living with Risk: A Global Review of Disaster Reduction Initiatives.

Cutter, S.L. 1993. Pp. 60-85 (Chapter 4, “Managing Technological Hazards”) in Living with Risk. 

Star, C. 1969. “Social Benefit versus Technological Risk.” Science. 165: 1232-1238.

ISDR. 2002. “Emerging Trends in Disaster Impact, Hazards and Vulnerability Patterns.” Chapter 2, Section 2. Living with Risk: A Global Review of Disaster Reduction Initiatives. http://www.unisdr.org/unisdr/Globalreport.htm
Session 6: Demographic and economic trends 

Population Reference Bureau, National Audubon Society, and Population Coalition of Local Leagues of Women Voters. Fact Sheet. U.S. in the World: Connecting People and Communities to Ensure a Healthy World. (available from http://www.prb.org) 

Blaike, Piers et al. 1994. Pp. 21-44 (Chapter 2, “Disaster Pressure and Release Model”) in At Risk.

United Nations.  2002. “Emerging Trends in Disaster Impact, Hazards, and Vulnerability Patterns.” Section 2.2 in Living with Risk: A global review of disaster reduction initiatives.

B. Structural Barriers To Disaster Resilience

Session  7:  Social class (1 of 2)

Langston, Donna.  2001.  “Tired of Playing Monopoly?” Pp. 125-134 in Margaret L. Andersen and Patricia Hill Collins (eds.).  Race, Class, and Gender: An Anthology. Belmont, CA: Wadsworth.

Session  8:  Social class (2 of 2)

Bolin, Robert and Lois Stanford. 1991. “Shelter, Housing and Recovery: A Comparison of U.S. Disasters.” Disasters 15(1): 24-34.

Morrow-Jones, Hazel A. and Charles R. Morrow-Jones. 1991. “Mobility Due to Natural Disaster: Theoretical Considerations and Preliminary Analysis.” Disasters 15(2): 126-132.

Session  9: Race and ethnicity (1 of 2) 

Marks, Jonathan. 1994. “Black, White, Other.” Natural History. December.

Begley, Sharon. 1995.  “Three is Not Enough.” Newsweek. February 13: 67-69.


Session 10: Race and ethnicity (2 of 2)

McIntosh, Peggy. 1988. “White Privilege: Unpacking the Invisible Knapsack,” from White Privilege and Male Privilege: A Personal Account of Coming to See Correspondences Through Work in Women’s Studies. 

Peacock, Walter Gillis and Chris Girard. 1997. “Ethnic and Racial Inequalities in Hurricane Damage and Insurance Settlements.” Pp. 171-190 in Peacock, Morrow and Gladwin (eds.), Hurricane Andrew: Ethnicity, Gender and the Sociology of Disaster. 
Sessions 11: Gender (1 of 2)

Morrow, Betty Hearn and Brenda Phillips. 1999. “Introduction: What’s Gender ‘Got To Do With It?’” International Journal of Mass Emergencies and Disasters 17 (1): 5-13. [optional]

Enarson, Elaine. 2001. “What Women Do: Gendered Labor In The Red River Valley Flood.” Environmental Hazards 3: 1-18. [Note: Assign students a close reading of one section of their choice from among those covered in pp. 5-14]

Enarson, Elaine and Betty Hearn Morrow.  1998. “Why Gender? Why Women? An Introduction To Women And Disaster.” Pp. 1-8 in Enarson and Morrow (eds.), The Gendered Terrain of Disaster: Through Women’s Eyes; and [optional] pp. 225-231, “Conclusion: Toward Gendered Disaster Policy, Practice, and Research.” 

Morrow, Betty Hearn and Elaine Enarson. 1996. “Hurricane Andrew Through Women’s Eyes: Issues And Recommendations.” International Journal of Mass Emergencies and Disasters 14: 5-22. 

Eads, Marci. “Marginalized Groups in Times of Crisis: Identity, Needs, and Response”

Quick Response Report #152. Available on line: http://www.colorado.edu/hazards/qr/qr152/qr152.html

Session 12: Gender (2 of 2) 

One or more sets of action recommendations from international conferences held in Vancouver, BC (1998), Miami, FL (2000), and Ankara, Turkey (2001). The proceedings are available through the Gender and Disaster Network: http://online.northumbria.ac.uk/geography_research/gdn/

[Note: Students can be asked to read from one to three of these sets of recommendations.] 

Session 13: Age

Neal, David M. and Brenda D. Phillips. 1995. "Effective Emergency Management: Reconsidering the Bureaucratic Approach." Disasters 19(4); 327-337.

Unger, Jennifer B., Thomas R. Simon, and Traci L. Newman. 1998. “Early Adolescent Street Youths: An Overlooked Population with Unique Problems and Service Needs,” Journal of Early Adolescence 18(4): 325-348.  [Note: Article available online through InfoTrac]

Weber, Max. 1946. “Bureaucracy.” Pp. 196-211 in H.H. Gerth and C. Wright Mills, From Max Weber: Essays in Sociology. NY: Oxford University Press.

Session 14:  Health and disability  

Adamson, Robert. 1996. “Disabled And Disasters.” Emergency Preparedness Digest (October-December): 15-17.

Parr, Arnold. 1997.  “Disasters And Human Rights Of Persons With Disabilities: A Case For An Ethical Disaster Mitigation Policy.” Australian Journal of Emergency Management (Summer): 2-4.

Wisner, Ben. 2002 (forthcoming).”Disability And Disaster: Victimhood And Agency In Earthquake Risk Reduction.” In C. Rodrigue and E. Rovai (eds.), Earthquakes. London: Routledge. Also available on-line through RADIX: http://online.northumbria.ac.uk/geography_research/radix/resources/disability_and_disaster_wisner.doc.

C. Situational Barriers To Resilience 

Session 15:  Language and literacy 

Aguirre, Benigno. 1988. “The Lack of Warnings before the Saragosa Tornado.” International Journal of Mass Emergencies and Disasters 6 (1): 65-74.

Duguay, Joanne. 1996. “Safe in any Language.” Emergency Preparedness Digest. December.

Session 16:  Foreign birth  

Rubin, Claire R. and Risa Palm. 1987. “National Origin and Earthquake Response: Lessons from the Whittier Narrows Earthquake.” International Journal of Mass Emergencies and Disasters. 5(3): 347-355.

Session 17:  Household and family (1 of 2)

U.S. Census Bureau. 2000. American’s Families and Living Arrangements: Population Characteristics. Downloadable as a PDF file from:   http://www.census.gov/population/www/socdemo/hh-fam.html
Morrow, Betty H. 1997. “Stretching the Bonds: The Families of Andrew.” Pp. 141-170 in Peacock, W.G., B.H. Morrow and H. Gladwin (eds.), Hurricane Andrew. 

Session 18:  Household and family (2 of 2)

No additional readings
Session 19: Violence (1 of 2)

Enarson, Elaine.  1999. “Violence Against Women In Disasters.” Violence Against Women 5 (7): 742-768.

Phillips, Brenda. 1993. “Cultural Diversity In Disasters: Sheltering, Housing, and Long Term Recovery.” International Journal of Mass Emergencies and Disasters 11: 99-110.

Rubin, Claire B. and Irmak Renda-Tanali. 2001. “The Terrorist Attacks on Sept. 11, 2001: Immediate  Impacts and Their Ramifications for Federal Emergency Management.” Boulder, CO: Natural Hazards Research and Applications Center, University of Colorado (http://www.seas.gwu.edu/~icdm/publications.htm).
Session 20: Violence (2 of 2)



No additional readings

IV.  Knowing Your Own Community: Putting  A Face On Social Vulnerability  

Session 21: The nature of human communities  
Esnard, A. M. 2001. “Taking Stock of Quality of Life During Post-Disaster Recovery.” Natural Hazards Observer XXV (6): 10-11.

Geis, Donald. 2000. “By Design: The Disaster Resistant and Quality-of-Life Community.” Natural Hazards Review. 1(3): 151-160.

Kunerth, Jeff. 2001. “Many Move to Orlando, but Few Call it Home: The Search for Community in Central Florida.” Orlando Sentinel. February 3. A1, A10.

Session 22: Case studies of community vulnerability


Readings to be selected by instructor from list of case studies (see Session 22)

Session 23: Strategies for assessing community vulnerability   

Cutter, S.L., J.T. Mitchell and M.S. Scott. 1997. Handbook for Conducting a GIS-Based Hazards Assessment at the County Level. Available from the University of South Carolina Hazard Laboratory Hazards Research Lab: www.cla.sc.edu/geog/hrl/data.htm.

FEMA.  Project Impact Guidebook. Chapters One and Two. Available at: www.fema.gov/about/im_steps.htm and www.fema.gov/about/im_2b.htm.

Morrow, Betty H. “Identifying and Mapping Community Vulnerability.” 1999. Disasters 23(1): 1-18.

NOAA Coastal Services Center. “Vulnerability Assessment Tutorial.” From NOAA Community Vulnerability Assessment Tool. Available on-line:  www.csc.noaa.gov/products/nchaz/htm/methov.htm
Session 24: Conducting community vulnerability assessments (1)
NOAA Coastal Services Center. “Case Study.” From NOAA Community Vulnerability Assessment Tool. Available on-line:  www.csc.noaa.gov/products/nchaz/htm/methov.htm
Sessions 25 and 26: Conducting community vulnerability assessments (2 and 3)



No additional readings

Session 27: Presenting the social vulnerability project (1)

NOAA Coastal Services Center. “Case Study.” From NOAA Community Vulnerability Assessment Tool. Available on-line:  www.csc.noaa.gov/products/nchaz/htm/methov.htm
Sessions 28 and 29: Presenting the social vulnerability project (2 and 3)


No additional readings

V.   Building Disaster-Resilient Communities: Strategies For Change 

A. Fostering New Ways Of Working 
Session 30:  New ideas
Phillip Buckle. 2000. “New Approaches to Assessing Vulnerability and Resilience.”Australian Journal of Emergency Management (winter):  8-14.

Hewitt, Kenneth. 1998. Pp. 75-92 (“Excluded Perspectives in the Social Construction of Disaster”) in E.L. Quarantelli (ed.), What is a Disaster? Perspectives on the Question. New York: Routledge.

Dennis Mileti et al. 1999. Pp. 17-39 (Chapter 1, “A Sustainability Framework for Natural and Technological Hazards”) in Disasters by Design. 

Astrid von Kotze. 1999. Pp. 33-40 (“A New Concept of Risk?”) in A. Holloway (ed), Risk, Sustainable Development and Disasters. Capetown: Periperi Publications.

Session 31:  New skills for practitioners

Barnecut, Carrie. 1998. Pp. 151-160 (“Disaster Prone: Reflections of a Permanent Disaster Volunteer”) in Elaine Enarson and Betty Hearn Morrow (eds.), The Gendered Terrain of Disaster. 

Britton, Neil. 1999. “Whither the Emergency Manager?” International Journal of Mass Emergencies and Disasters 17 (2): 223-235.

Krajeski, Richard and Kristina Peterson. 1999. “'But She's a Woman and This is A Man's Job': Lessons For Participatory Research and Participatory Recovery.” International Journal of Mass Emergencies and Disasters 17 (1): 123-130.

Mileti et al. 1999. “Innovative Paths and New Directions.” Pp. 241-265 in Disasters by Design. 

Session 32:  New practices to reduce vulnerability

Blaikie, Piers et al. 1994.  Pp. 195-236 (Part 3) in At Risk: Natural Hazards, People’s Vulnerability, and Disasters.

Tarrant, Michael. 1997. “Risk Communication in The Context of Emergency Management: Planning ‘With’ Rather Than ‘For’ Communities.” Australian Journal of Emergency Management (summer): 20-21.

Case studies in Session 32 Handout  (or the instructor’s revised version)   

B.  Promoting Empowerment And Social Change

Session 33: Social change in disasters    
Harper, Charles L. and Kevin T. Leicht. 2002. Pp. 13-26 (“American Social Trends”) in  Charles L. Harper and Kevin T. Leicht, Exploring Social Change: America and the World, 4th ed. Upper Saddle River, NJ: Prentice Hall.
Harper, Charles L. and Kevin T. Leicht. 2002. Pp. 27-45 (“Change in the Settings of Everyday Life: Populations, Families, and Work”) in Charles L. Harper and Kevin T. Leicht, Exploring Social Change: America and the World.

Session 34:  Community-based organizations and emergent groups 

Enarson, Elaine and Betty Hearn Morrow. 1998. Pp. 185-2000 (“Women Will Rebuild Miami: A Case Study of Feminist Response to Disaster”) in Elaine Enarson and Betty Hearn Morrow (eds.), The Gendered Terrain of Disaster.

Miller, David L. 1985. Pp. 188-207 (Chapter 10, “Organizations, Communities, and Societies in Disaster”) in Introduction to Collective Behavior. Belmont, Ca: Wadsworth.

NHRAIC. 2001. “Chapter 6: Promoting Social and Intergenerational Equity During Disaster Recovery,” pp. 6.1-3.29 in Holistic Disaster Recovery: Ideas for Building Local Sustainability after a Natural Disaster.  Boulder, CO: Natural Hazards Research and Application Information Center. Downloadable as .pdf file at http://www.colorado.edu/hazards/holistic_recovery/.
Session  35:  Community organizations in disasters [panel discussion]



No additional readings

Session 36:  Presenting research on community organizations (1)



No additional readings

Session 37 and 38:  Presenting research on community organizations (2 and 3)



No additional readings

C. Reducing Risk Through Sustainable Development  

Session 39:  Sustainability and sustainable development  

Beatley, Timothy.  1998. Pp. 233-262 (“The Vision of Sustainable Communities”) in Ray Burby (ed.), Cooperating with Nature. Washington, D.C.: Joseph Henry Press, 1998.

Abramowitz, Janet.  2001. Pp. 123-142 (“Averting Unnatural Disasters”) in Lester Brown et al., State of the World 2001. New York: W. W. Norton, 2001.

Session 40:  Risk Reduction and Sustainability in the Third World
Blaikie, P. et al.. 1994. Pp. 124-146 (Chapter 6, “Floods”) in At Risk.  

Rich, Bruce. 1994. Pp. 1-24 (Chapter 1, “The Dwelling Place of the Angels”) in Mortgaging the Earth.  Boston: Beacon.

Session 41:  Risk reduction and sustainability in the First World
Robert D. Bullard. 1994. Pp. 3-22 (“Environmental Justice for All”) in Robert D. Bullard (ed.),  Unequal Protection. San Francisco: Sierra Club.
VI.  Course Review

Session 42:  Course review and evaluation: no additional readings

No additional student or instructor readings but the instructor may ask students to review selected readings assigned earlier. 

Optional: If the instructor intends to incorporate analysis of a selected case study into the final exam, it may be appropriate to ask students to read this now, in preparation for this session, and to refer to it throughout the discussion. 

Session 43:  Study Session
Session 44:  Final Examination   
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