SESSION 31
Elaine Enarson

Course Title:      A Social Vulnerability Approach to Disasters 
Session 31:          New Skills for Practitioners

                                                      Time:  1 hour

                                                  
Objectives:

At the conclusion of this session, the students should be able to:
Objective 31.1
Identify the knowledge, skills, and abilities emergency managers need to 






     implement a vulnerability perspective 
Objective 31.2
Consider the implications of professionalization for adoption of the 
 

                    vulnerability approach

Objective 31.3
Review issues arising for nontraditional emergency managers such as 
                             women

Objective 31.4    Review and assess strategies for increasing diversity in emergency 

                        management

Scope:

The session focuses on the knowledge, skills, and abilities demanded of practitioners approaching disasters from a vulnerability perspective. Attention is drawn to the implications of professionalization for broadening the base of emergency management practitioners. Particular attention is paid to barriers to such nontraditional practitioners as female emergency managers while readings and discussion encourage students to think critically about how the profession can become more diverse in general.  
Suggested Readings:

Instructor readings:
1.   Mileti, Dennis, JoAnne DeRouen Darlington, Eve Passerini, Betsy C. Forrest and Mary Fran Myers. 1995. “Toward an Integration of Natural Hazards and Sustainability.” The Environmental Professional 17: 117-126.

2.   Mileti, Dennis (ed.). 1999. “Getting From Here to There.” Pp. 267-288 in Disasters by Design. Washington, D.C.: Joseph Henry Press.   

3.   Robertson, Doone. 1998. “Women In Emergency Management: An Australian Perspective.” Pp. 201-211 in Elaine Enarson and Betty Hearn Morrow (eds.).  The Gendered Terrain of Disaster. Westport, CT: Praeger.

4.   Wilson, Jennifer. 1999. “Women And Local Emergency Management.” International Journal of Mass Emergencies and Disasters 17 (1): 111-122.

Student readings:

1.   Barnecut, Carrie. 1998. “Disaster Prone: Reflections of a Permanent Disaster Volunteer.” Pp. 151-160 in Elaine Enarson and Betty Hearn Morrow (eds.).  The Gendered Terrain of Disaster. Westport, CT: Praeger.

2.   Britton, Neil. 1999. “Whither the Emergency Manager?” International Journal of Mass Emergencies and Disasters 17 (2): 223-235.
3.   Krajeski, Richard and Kristina Peterson. 1999. “'But She's a Woman and This is A Man's Job': Lessons For Participatory Research and Participatory Recovery.” International Journal of Mass Emergencies and Disasters 17 (1): 123-130.

4.   Mileti et al. 1999. “Innovative Paths and New Directions.” Pp. 241-265 in Disasters by Design. Washington, D.C.: Joseph Henry Press.   

General Requirements:  Briefly review session objectives [Slide 2]
The user may want to utilize an excerpt from a disaster video (e.g. Volcano) purporting to show an emergency manager or EOC at work. If so, make arrangements to borrow and show the video in the classroom. Alternatively, the instructor might want to obtain a copy of the l994 FEMA video The Role of the Emergency Operations Center.

Objective 31.1  
Identify the knowledge, skills, and abilities emergency managers need to               

                             implement a social vulnerability approach 

Requirements:

The instructor may wish to use the material in this section selectively to avoid repetition.

Make arrangements to show scenes from a disaster video in class, if desired.

Remarks: 

 I.   Introduction 

A.  Consider framing this discussion with a brief (5 minute) excerpt from a disaster film  such as Volcano  [Note: An alternative approach is to have students view and critique the image of its work conveyed in the FEMA video The Role of the Emergency Operations Center, October 1994.]
      B.  Ask students to note
1.  What knowledge, skills, and abilities are demonstrated, and not demonstrated
2.  How people interact (emergency management staff with other professionals, volunteers, 
residents, victim/survivors) 
3. What values are implied, what biases, and what stereotypes
4. Social characteristics of people on the  emergency operations team (gender, race, class, etc.)
II.   The authors of Disasters by Design (Mileti  1999: 26-29) identify changes in emergency  

       management calling for practitioners who are able to: 

   A.
 Use a global systems perspective
     1. Analyze hazards cross-culturally; think globally, and act locally 

     2. Study and learn from international disasters and alternate international approaches  

    [see Supplementary Considerations] 
   B. Understand hazards and disasters as human choices
1.  Be able to contextualize hazard and risk as products of broad social, political, and cultural patterns created, maintained, and resisted by people

2.  Analyze decisions increasing risk 
   C. Anticipate ambiguity, constant change, and surprise, requiring

1.  A professional orientation to innovation
2.  Openness to change and uncertainty

3.  A non-dogmatic approach 

4.  Commitment to continued education 

D.  Reject short-term thinking, in favor of 


1.  Orientation to long-range planning, long-term change


2.  Establishing long-term relationships with other actors
E.  Take a broader view of social forces and their role in hazards and disasters  

1. See disasters as political events unfolding in different political contexts (communities, states, nations, regions)

2.  Be knowledgeable about social constraints impacting people's feelings, ideas, and action in disaster contexts (e.g. vested political interests,  cultural values, self-concepts)
F.  Embrace the principles of sustainable development. For one summary, see Mileti et al. 1999: 30-36. 


1.  The ability to absorb new knowledge about human/environment interactions 

2.  Holistic, cross-disciplinary, integrated thinking 



3.  Professional commitment to 

· Reducing inequality: planning and community organizing which is oriented to "a fair distribution of society's resources and hazards across today's population-all regions, genders, ethnic groups, and cultures" (Mileti et al. 1999: 35)  

· Long term planning at the local level

· Participatory planning supporting consensual decisions, "for the information it generates and distributes, for the sense of community it can foster, for the ideas that grow out of it, and for the sense of ownership it creates" (Mileti et al. 1999: 35)  
III.    The authors of At Risk (Blaikie et al. 1998: 222-233) identify guiding principles for    

        "managing a reduction of vulnerability” 


These imply: 
A. The ability to tap into collective memory, local knowledge, and people's demonstrated ability to live with hazards



B. Forward -thinking approach to monitor trends and anticipate vulnerabilities and 

     capacities  



C. Understanding of action research and the uses of knowledge generated 




 

          collaboratively at the local level ability to construct, maintain, and utilize 



  

     comprehensive social vulnerability and hazard profiles



D. Ability to relate disasters to other environmental movements and issues



E.  Ability to network bureaucracies usually working in isolation



F. Professional commitment to grassroots organizing as an integral, not secondary 

      

          part of "nonstructural mitigation" based on increasing resilience



G.  Knowledge of local community structures and politics to support this 








commitment



H.  Ability to communicate and network with change-oriented grassroots groups


I.  Commitment to working with "citizen activists" to reduce vulnerability  



J.  Knowledge about and appreciation for people's struggle for basic human rights 



K.  Sensitivity to the limits and capacities of governments and scientific experts  



L.  Acceptance of accountability to vulnerable people
IV.   Neil Britton (1999: 227-230) uses his experience in New Zealand to identify "six 



    positive developments" and "six issues still to be resolved” 

   These imply the need to:



A.  Relate emergency management to a "wider policy framework" rather than the 



exercise of a particular set of professional or technical skills oriented largely to the 



profession itself



B.  Succeed in knowledge-based education (vs. technical training)



C.  Access, assess, and integrate empirical research in the field



D.  Appreciate the limits of their own knowledge


E.  Link knowledge about hazards and disasters to related fields


F.  Access, assess, and integrate multidisciplinary knowledge as it applies to 



emergency management



G.  Critically assess response-oriented practice


H.  Reject the “can-do macho male" approach  



I.  Practice a comprehensive all-hazards approach despite pressures to the contrary



J.  Ability to use a common language that cuts across disciplines and work 






organizations



K. Appreciate core knowledge essential to the profession



L.  Utilize substantive knowledge from related fields, e.g.

· Management and organization analysis
· Public policy and administration

· Community profiling
· Land-use planning and management
· Disaster social psychology 
   M.  For discussion: 

Dennis Mileti and coauthors (1995: 122) write:
"[An approach is needed] that integrates expertise across professions is required to deal successfully with the complex relationship between humanity and the natural environment. Specifically, those who work in the natural hazards area must collaborate and work with environmentalists and natural resource managers. These professionals should be joined by those who guide development in the public and private sector. . . A broader view of the causes of natural disaster losses is needed if sustainability is to become the driving thesis behind hazards mitigation."



For discussion:




What experiences have you had communicating with people who, literally or 





figuratively, speak another language? 



What helped you communicate across these barriers?
V.   Sensitivity to gender, class, ethnicity and other power relations affecting the  practice of emergency management is needed in emergency managers working from a vulnerability perspective
A. Practitioners must be more gender-aware and guided by gender equity goals  [For case material, see, among others, Enarson and Morrow 1998 and  Morrow and Phillips 1999.]

  They must learn to:

1. Use gender analysis in designing and evaluating projects 

2. Identify gender bias in organizational culture and practice (Refer to Session 11] 

3. Advocate for gender equity in the planning, implementation, and evaluation of all initiatives to assess and reduce risk  

4. Work collaboratively and as equals with women
5. Work with leading women's groups and organizations at the local level 

6. Relate relief and reconstruction to the reduction of gender vulnerabilities 

B. Practitioners must develop more race-conscious practices in order to identify possible sources of racial/ethnic bias [For case material, see Aguirre 1988; Perry and Mushkatel 1986; Bolin with Stanford 1998; Fothergill et al. 1999; and the on-line discussion conducted by EIIP November, 1999,  among others.]  
They must learn to: 
1.   Communicate across language barriers to reach diverse groups 
2.   Utilize culturally-appropriate media to reach diverse groups 
3.   Communicate with community leaders, advocacy groups, and faith-based    

organizations in all ethnic groups 
4.   Follow culturally-sensitive guidelines to tailor work to different communities
     5.   Work collaboratively with ethnic CBOs and other organizations representing     

     marginalized social groups
     6.   Identify with marginalized racial and ethnic communities. For example:
FEMA employee development specialist Kath McKoy noted in an on-line national discussion that more than sensitivity or knowledge is required. Commenting on the challenges to emergency management in this area, she said (see EIIP 1999):

“One of the most important strategies is to have trained individuals that identify with the needs of the communities and with whom the community can identify in turn.” (emphasis added)
C. Practitioners must also be able to recognize and critique class-bias [For case material, see, among others,  Peacock et.al. 1997 and Bolin with Stanford 1999.] 

They must learn to:

1.  Advocate for the interests of low-income groups 

2.  Learn about the living conditions of poor people in their areas of responsibility
3.  Identify economic differences between neighborhoods within communities
4.  Be sensitive to class-biased assumptions, e.g.  about household structure,    employment, resources
5.  Be sensitive to potential class-based barriers to government and NGO relief and recovery services
D.  For discussion:

Lindell and Prater (2000) studied awareness of seismic hazards, noting the problem of lack of effective communication with low-income  households. They urged in part (2000: 326) that:

"[E]mergency managers [should] get to know the residents of their communities to identify the ways in which potential implementation barriers affect different segments of the population. Frequent, personally delivered communications about inexpensive hazard adjustments that are targeted to specific segments of the risk area population may be the most effective means of reducing community vulnerability to earthquake hazard.” 

· What experiences have you had getting to know others in your neighborhood? 
· What experiences have people in your community experienced accessing resources from specialists, social services, or local governments? 

V1.    Paton, Smith and Violanti (2000) argue that emergency managers need to adopt 
          more collaborative, people-friendly managerial styles 

A. On the basis of their work with first responders, they argue that current managerial styles (2000: 177)
1. Undermine the emotional resilience of essential emergency workers

2. Increase their risk of experiencing post-traumatic stress symptoms 

3. Include unhealthy "cultural predisposition to suppress emotional disclosure, contempt for those displaying emotions, or focusing on attributing blame for response problems on individuals" 

   B. They urge that emergency managers learn to

1. Adopt participatory and supportive leadership styles

2. Acknowledge and accepting staff needs

3. Identify and meet staff needs

4. Develop stronger communication skill

5. Delegate

6. Manage uncertainty and ambiguity

31.2
Consider the implications of professionalization for adoption of the vulnerability 

          approach to emergency management
Requirements: 

Present material through lecture and brief discussion. Limit this part of the discussion to 10-15 minutes. 

Optional: The class can be divided into small groups and each group given approximately 5 minutes to debate and respond to one of the discussion questions below.
​​​​​​​​​​​​

Remarks: 

I.   Indicators of increasing professionalization 

A.   FEMA initiatives such as the Higher Education Project and other activities of the Emergency Management Institute (http://www.training.fema.gov/emiweb/edu) . Among these activities are:
1. On-line curricula for training and associate degree courses 

2. On-line courses for upper-division university and college students

3. Technical assistance and support for the development of degree-based college   

 university programs across the nation 

B. Rapidly expanding degree and certification programs in US colleges and 
universities 
1. See http://www.training.fema.gov/emiweb/edu for a current list of postsecondary institutions offering advanced studies in emergency management
C.  Workshops and conferences in support of higher education (e.g. sessions at the annual Natural Hazard workshop in Boulder, Colorado, and FEMA’s annual Higher Education Project conference)
D.  Growth of professional associations, journals, and conferences (see the Natural Hazard Center’s Observer resource list at www.colorado.edu/hazards)
II. Why is this occurring? Why now? 

A. Reflects the larger national pattern of increasing specialization and the demand for formal credentials [See Wilson 2000. Also see Neal 2000 and Darlington 2000, both available on-line at: http://www. training.fema.gov/emiweb/edu/highpapers.asp.] 

B. Employer demand as job tasks increase to include, e.g.
1. Liaison with planners and other professionals in related fields
2. Community relations
3. Public relations
4. Cross-disciplinary and cross-departmental collaboration

C. Generational change
For example, some observers suggest that emergency managers working or studying today represent "a new generation of emergency planners who are less burdened with the earlier scenarios of enemy attack" ( Dynes 1994: 156) and top-down management styles associated with them.  However, this shift may be countered by the 9/ll attacks and subsequent emphasis in and beyond FEMA on counter-terrorism.
D.  Government employment opportunities for practitioners are expanding for those with credentials and/or advanced degrees 
III.  Professionalization will change emergency management. Will it change in ways that foster acceptance of a social vulnerability approach? 
A. The questions below can be used to stimulate open discussion: 
1.  Will professionalization help emergency managers capture the skills and qualities the working-class women profiled by Krajeski and Peterson (1999)? 
2.  Will more formal education related to emergency management foster the development of the knowledge, skills and abilities reviewed above?
3.  Do most higher education courses in emergency management today support this alternative approach?
4.  Will professionalization help make emergency managers a more diverse social group? For example, do objective criteria (e.g. courses completed, degrees earned) help lower barriers to nontraditional employees? Do professional standards enable more objective job evaluations and promotion? 
5.  Can professionalization erect new barriers? For example, what barriers to higher education face people whose life experience might be an asset in disaster work?
6.  In what ways can disaster organizations tap the talents and experience of those who lack the economic resources, family circumstances, and social support systems to pursue advanced education?
7.   Consider the job description from the New York City Office of Emergency Management for a Community Outreach-Disaster Education Coordinator (see Supplementary Considerations).  Who do you think might apply for this job? Do you agree that the qualifications listed are important? What others would you add to help build a more diverse profession?
8.  To what extent can or will the professionalization process create a new set of entrenched views? 
9.  How do you think professionalization will impact  employment prospects in emergency management positions for those with police, fire and military backgrounds? 
Objective 31. 3
Review first-hand accounts from nontraditional (female) practitioners

Requirements: 

Limit discussion to 10 minutes. As many of these issues were raised in earlier sessions on gender, this material may be considered  briefly.
Note: Introduce material as one case study of outsiders in the discipline, stressing the lack of writing by women and  men of color. The  instructor might want to draw on personal resources or contacts to develop an alternate case study of racial/ethnic minority outsiders or emergency managers with disabilities instead of this case study of women.
Emphasize first-person quotations included in session readings as these voices are rarely heard. Ask students to speak briefly about their own experiences but be aware of time constraints.
​​​​​​​
Remarks: 

I.  Sensitize students to the work experiences of women “outsiders” in emergency management  by quoting relevant passages from assigned and recommended readings
II. Review indicators of male-dominance in emergency management workplaces  

A.  Selected research findings

1.  Only 2.5% of operational emergency service officers when the Australian Institute of Emergency Services collated its membership lists in three states (Robertson 1998)
2.  Only 5% of students taking courses in the Australian Emergency Management institutes were women in 1994 (Wraith 1997)  
3.  A survey of European humanitarian relief organizations revealed women's concentration in very traditional slots and nearly total exclusion from leadership roles (Gibbs 1994) 

4.  Of 22 Caribbean countries surveyed in 1990, in only 2 were women national directors in emergency management agencies (Noel 1998)
5.  In 1985, female enrollment was only 20% in the Institute of Emergency Administration and Planning at the University of North Texas, the nation's first emergency management degree-granting institution, but doubled by 1998 (David Neal, cited in Wilson 1999: 115) 
6.  Wilson (1998) found that only 20 county OEM directors (15%) and 9 assistant directors (13.5%) were female in her study of county-level emergency management jobs in Florida

III.  Barriers to women in emergency management jobs and organizations 

  A. Structural 

1. Under-representation in disciplines and jobs from which emergency managers were traditionally drawn though women often study in fields conducive to a vulnerability approach, e.g. international relations, social work, women's studies, planning and policy, environmental science, communication)

2. Limited access to non-academic routes into the profession, e.g. military or specialized training more available to men e.g., exclusion from fire service training, cited in Barnecut (1998: 158)

3. Gender segregation and stratification in work organizations limiting women’s advancement generally, e.g. over-representation of women managers in low status occupations (clerical) or supervising low-level workers (garment workers) 

4. Family-related conflicts related to caregiving, sole parenting, domestic labor

· Wilson reports Florida country OEMs are required to be 'on call' around the clock, one week every month [1998: 119]
· Male emergency managers have traditionally relied on a female back-up system but   women may not be able to take this support for granted [Scanlon, 1996]. 

5.  Women’s status as contingent workers, disproportionately employed as outside      contractors, part-timers, or on a temporary basis may result
· Doone Robertson (1998) of the Australian Red Cross observed that “multiskilled” women consigned to short-term appointments in emergency work: 

“When their specialized work is completed, they move on. While they may no longer be needed in the disaster situation, their contribution is needed in the emergency management system.” (1998:  203-4)

"While there need not be parity among males and females in all aspects of disaster activities, regardless of ability or inclination, women's invaluable knowledge, skills, and attitudes are lost to the system when women are actively dissuaded from joining or discouraged from remaining in the emergency management fold." (1998:203): 

6. Cultural barriers, especially to working-class women and women from marginalized social groups including resistance to
▪  Women in male-dominated occupations oriented to national security concerns
▪   Young employees (Wilson [1998: 119] in a position to supervise men or exercise authority over the public
7.  Racial barriers compounding overt and covert resistance to women of color in professions related to emergency management and in employment, retention and promotion practices in emergency management agencies


B.      Workplace dynamics 

1. Lack of mentoring as a “token” representative of an outside group when there is no critical mass of other women in the workplace

2. Exclusion from influential but informal networks (see Brenda Phillips 1996 for a study of women emergency managers responding to the Loma Prieta earthquake)

3.  Co-worker resistance or hostility, e.g. 
A respondent cited by Wilson (1998: 116) in her study of Florida county emergency management agencies] “described a man who was reluctant to cooperate with her and would often say that he wished they could go back to ‘the old days’when her job was done by a man." 
4.  Male-oriented reward systems devaluing traditionally female workplace demeanor   
· Women’s consultative style and inclusive language ("Don't you think....?") was often interpreted as indecisiveness by male colleagues, according to Phillips’ study (1996) following the Loma Prieta earthquake  

· Wilson (1998: 117) quotes a female emergency manager at the county level in Florida on this point:

"I think it takes a person who has trained herself to be assertive and be able to interrupt other people and speak out rather than not say anything--in this field, if you are not like that then you might as well not have been in the meeting because they don't let you talk."
  5.  Avoidance of an "aggressively masculine environment" (Robertson 1998: 204) may      

  also help explain why emergency management remains male-dominated 
For discussion: 
· How significant do you think this factor is? 
· To what degree does a military-oriented, command-and-control work culture also deter men? 
· Which men?
​​​​​​​​
Objective 31.4    Review and assess strategies for increasing diversity in emergency        

                            management  

Requirements: none
Remarks:  

I.   Strategies for increasing diversity include: 

      A. Expanded professional association activities, e.g.



1. Diversity initiative designed by the International EMSA

2. Fundraising (dues check-offs) to support low-income graduate students, e.g. through IAEM, NEMA, the Gender and Disaster Network, etc.  

3. Plenary sessions at professional gatherings to identify successful pilot programs 

4. National and international workshops and workshop sessions focused on encouraging diversity and equity in emergency management training and education

B. Educational presentations and other forms of outreach on the vulnerability approach to disasters, employment trends, and working conditions, tailored to



1. College student advisors; nontraditional students and returning students


2. Community-based groups working with vulnerable groups and other advocacy groups
3. Student groups (women's organizations, minority student organizations, environmental student clubs)  
4. Local and state civic, professional, educational, and faith-based organizations with public education programs 

   C. Development of educational materials supporting broad outreach, including

1. Brochures profiling successful nontraditional practitioners 

2. Creative communications reaching a broad audience (websites, comics, posters, flyers, cartoons) 

3. Post-disaster communications targeting alternative media (e.g., black-owned newspapers, Hispanic radio stations, women’s newsletters, tribal publications, environmental justice websites) profiling new approaches to risk management and new opportunities for nontraditional practitioners 

D. Mentoring programs and paid internships to recruit and retain new professionals from nontraditional fields or backgrounds, e.g. NSF projects to recruit nontraditional students 

E. Cross-hazard multidisciplinary working groups with a localized or regional focus, involving students, faculty, community members, and professionals from related fields


F. Curriculum development in historically black colleges and universities, tribal colleges, and those serving heavily Hispanic populations and women’s colleges and universities

G.  Curriculum integration to integrate vulnerability perspectives into related fields, including development studies, urban studies, environmental science and policy, women's studies, ethnic studies, labor studies, community studies, social work, urban planning, architecture, geography, anthropology, business management, and international relations. Curriculum integration can be advance through pilot projects on selected campuses involving:  
1. Professional development summer workshops geared toward curriculum revision
2. Guest lecture exchanges/class visits
3. Preparation and distribution of "talking points" handout
4. Distribution of short annotated bibliography featuring easily accessible papers

5. Co-sponsorship of community events and film series
6. Interdisciplinary student paper competitions
7. Team taught courses; special topics courses
8. Annual lecture series 
H.  Advocacy groups, e.g. the Women in Emergency Management Association (WIEMA) in Australia (see Robertson 1998: 205) formed in 1995 to: “address concerns over the paucity of women contributing their knowledge, skills and attitudes to the development of emergency management systems and procedures.” 
II. For discussion: Which strategies seem to you most likely to succeed? 

1.  What institutional changes do you think are needed to support these proposals?
2.  What personal changes are needed? 
3.  What helped you when you were a newcomer or an outsider to a workplace or school?

Supplementary Considerations: 
31.2     Regarding professionalization of emergency management

Students can be asked to  consider the following example of a recent job description (2/03) or other current or local examples the instructor might prefer.   
Community Outreach-Disaster Education Coordinator 

The NYC Office of Emergency Management is responsible for coordinating multi-agency responses to city-wide emergencies, developing contingency plans to respond to a multitude of hazards affecting New York City, and designing and conducting response and recovery exercises. 

Position Summary/Responsibilities

The incumbent is responsible for developing and coordinating all activities related to disaster community education.  Responsibilities include:

* Build a Citizen Corps Council in New York City - identify appropriate leadership from various sectors, help develop council operational guidelines, mission, etc., develop meeting agendas. Citizen Corps is the federal program designed to harness the power of individuals 
through education, training, and volunteer service to make communities safer, stronger, and better prepared to respond to the threats of terrorism, crime, public health issues, and disasters of all kinds. The New York City Citizen Corps Council will coordinate all programs under the Citizen Corps umbrella.


* Coordinate and develop NYC OEM CERT (Community Emergency Response Teams) Program


* Develop strategies and education programs revolving around the distribution of the NYC All-Hazards Preparedness Guide


* Work closely with public information section on developing OEM speakers bureau


* Liaise with, and serve as a resource to, other agencies developing community disaster education/empowerment initiatives.


* Develop systems for providing information to the public regarding disaster education and volunteer programs


* Build library of resources related to Community Disaster Education, Preparedness and Volunteering


* Oversee other OEM community preparedness initiatives.


* Serve as part of management team during emergency operations center activations


Preferred Skills/Qualifications 

* Knowledge of New York City neighborhoods, political entities, etc.


* Knowledge of Emergency Management/Disaster Planning issues


* Strong written, presentation, and verbal communication skills


* Bachelor's degree and minimum of five years relevant experience which can include: program development, community development, training, public relations, emergency management


* Experience in project management, meeting facilitation

* Ability to multi-task, prioritize, and interface with both the public and private sectors.


* Ability to work well independently and as part of a cooperative team.

Salary: Commensurate with experience.  Note:  This is a grant position with the duration of 20-22 months. 

Interested applicants should send resume and cover letter to 

New York City Office of Emergency Management
11 Water Street
Brooklyn, NY  11220
ATTN: Annie Grunewald
31.3 Regarding alternate international approaches to reducing risk and responding to disasters.

The instructor can direct students to the international organization list compiled by the Natural Hazards Research and Applications Center:  http://www.colorado.edu/hazards/infosource1/international.html
Particular attention can be directed to organizations working from alternate perspectives such as Duryog Nivaran in South Asia or the Pan-American Health Organization, and to alternate approaches in societies similar to the US,  e.g. national emergency management agencies in Canada and Australia. 
Student Assignments:  none

Study Questions:

1. Make a list of the skills you think emergency managers need to effectively use a social vulnerability approach in their work.

2. What are some barriers facing nontraditional emergency managers?
3. Prepare to discuss specific case studies that document the need for a new set of skills and abilities from a social vulnerability perspective.
4. What are four steps you think would help bring a broader base of people into emergency management work?

Final Exam Questions:

1.  Your aunt has been active in organizing others on the reservation to resist the tribe’s plan to license a nearby waste treatment plant. She is a single parent who has been saving money to return to college and complete her education, but isn’t sure what profession she wants to enter. What would she bring to emergency management? How could her success be nurtured?  

2.  Describe the knowledge, skills, and abilities needed of an emergency manager developing a community education plan for Miami, Florida. What would a professional trained to use a social vulnerability perspective bring to the job that others might not? 

3.  Taking a young women of color recently employed in your state emergency services office as an example, identify and briefly discuss three barriers nontraditional professionals in emergency management might face. How could the organization intervene to support her?

4.  Drawing on material covered in earlier sessions about social hierarchies based on gender, race and ethnicity, social class, age, and health and (dis)ability status, develop an action plan for your state emergency management office to increase diversity across the ranks. Your essay should include specific recommendations and some discussion of likely sources of support and resistance. 
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